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Your new post is loaded... Your new post is loaded... Scoop.it! How to make the heading Daily Educational Scoop.it! Learn to evaluate with the rubrics Undoubtedly, it is more than proven usefulness of headings when directing the learning process. With them, we can set predetermined goals and mark the road map that leads us to achieve them. And we can even appreciate throughout the learning process the degree of learning that
our students achieve, not only on an individual level (which is also) but also collectively. Some of the added values provided by the rubrics, among other things, are: Via Ramon Aragon, Edumorfosis, Cacho Mazzoni Scoop.it! CoRubrics, a template for evaluation with the headings In a previous post, I talked about collaborative evaluation with rubrics and Google forms. Today I'll introduce you to a public template to do a complete
evaluation process with rubrics using Google app tools. This template, which carries a related script, is called CoRubrics, and I developed it myself. This helps the teacher evaluate students (or groups of students) with a heading, as well as for students to co-evaluate each other with a rubric. Through Edumorphosis, Cacho Mazzoni Scoop.it! RUBRICS: WHAT they ARE, HOW ICT TOOLS ARE DESIGNED AND TOOLS FOR WORK -
ICTTEANDO Description of the concept of the rubric, how they are developed, the benefits of use. Description of tick tools for its development. Through Antonio C., Mauro Hernandez Scoop.it! Co-score among students with headings using Google Tecnocentres forms To evaluate the work of students with different competencies on the map, headings are a good assessment tool. Through Manuel Lopez, Cacho Mazzoni Scoop.it! How
to make a column? Assessment means constant support of learning processes: from the very beginning and those factors that have charred them, during their implementation, along the trajectory, their achievements and end results. In the classroom, we continue to assess how much they learn in terms of content, but we also need to diagnose the effectiveness of how they learn and how they use their learning to cope with life in an
increasingly mature and happy way. If we believe that they need to learn to work better and better in the different situations presented to them differently, the assessment of skills means that, as road coaches, teachers make sure day in and day out that their training promotes their growth and maturation. Ultimately, the baseline competency assessment should provide a diagnosis of the degree of preparation for their early adult youth
so that they can manage it independently and responsibly in the field of work and staff. Through Alberto del Mazo, Ramon Aragon Scoop.it! What is the rubric and how it is used in the classroom Although it has not always been so, nowadays, the rubric is a tool of evaluation that can be people who rate or those who are rated in the context of the class. Through Gumersindo Fernandez Scoop.it! The self-esteem section of a virtual
workshop make you the icing in... The self-assessment section of the virtual seminar Do a video yourself at school with Gustavo Galuppo, developed in kindergarten Inn Via Mariano Fernandez S. Scoop.it! The headline for the evaluation of the written and graphic report Document, which is part of the project to create open educational resources based on the methodology of EDIA projects (Educational, Digital,... Through Antonio C.
Scoop.it! The rubric for evaluating the written and graphic report of the rubric, which is part of the Project Eyes, who do not see the CeDeC EDIA project. Through Angel Action Slats Scoop.it! Taking advantage of the functionality of Google Forms to make RUBRICS We have repeatedly talked about the columns in this blog as we have also reviewed quite a few functionality offered by Google Drive.Why not put two concepts together
and check if the synergy between them makes the job easier for us? And so, by the way, we see how far we can go. Through Gumersindo Fernandez Scoop.it! Headlines or matrix scores Scoop.it! RUBRICS: What is it, how they are designed and ICT tools for their development of scoring manuals used in assessing the performance of students who describe specific characteristics of a product, project or task at different levels of
performance, in order to clarify what is expected of the student's work to evaluate its performance and facilitate the share of feedback (feedback) (Andrade) ( 2005; Mertler, 2001) via Fernandez, University Teaching Magazine Vol.8 (n.1)2010 Via Alfredo Calderon, Edumorphosis, Cacho Mazzoni Scoop.it! The paper's review for the study is a document that is part of a project to create open educational resources based on the
methodology of EDIA projects (Education, Digital Via Gumersindo Fernandez Scoop.it! In the papers to assess the basic competencies I share with you two documents submitted to me by partner Jose Antonio Gil Tejada (GH), teacher of CEIP Pius XII Don Alvaro, who prepared with Rafael Barrero Cuadrado. goals and evaluation criteria using performance indicators. Via Gumersindo Fernandez, Nuria Lopez Scoop.it! Eduteka -
Matrix Assessment (Rubrics) Document explaining how they are constructed and what are the main characteristics of the Assessment Matrix (Rubrics). Includes examples. Through Mauro Hernandez Scoop.it! What is a rubric and how it is used in the classroom Although it has not always been so, nowadays, the rubric is an evaluation tool that can be used by people who rate or those who are rated in Class. Rz... Through Mariano
Fernandez S. Ortega Andrade NAAA, Romero Ramirez MAA, Guzman Saldanha RMEES Summary Perspective of Competence,inged by higher-level educational models leads to a new vision of the educational process and its evaluation. Evaluation of this approach seeks to assess the performance of students in the working conditions or problems of their profession, taking as reference evidence and indicators for training purposes.
One of the tools that are used are headings. The rubrics are a quality descriptor that establishes the nature of performance, through a set of graded criteria that allow you to evaluate the learning, knowledge and/or competence achieved. This text sets out the development of a headline to assess competence in the development of the research project. It examines the process of scientific research: title and outline of thematic content,
summary, introduction, theoretical basis or reference, problematic approach, method, results, discussion and conclusion, as well as references based on APA criteria. The document shows elements of this title that can be used in training. Keywords: Competence, evaluation, rubric, research methodology, higher level. The abstract perspective of competence-based education, particularly the higher education model, leads to a new
vision of the educational process and its evaluation. Evaluation of this approach is designed to assess students' performance during and on the part of their profession; it takes as reference evidence and indicators with educational objectives. One of the tools used is the rubric. The rubrics are a qualitative descriptor describing the nature of academic performance, using a set of criteria that allow graduates to appreciate learning,
knowledge and/or skills learned. This paper describes the development of a rubric to assess competencies in the development of a research project. This column examines the process of scientific research: title and outline of thematic content, abstract, introduction, framework or theoretical references, problem statement, method, results, discussion, conclusion, and references based on APA criteria. The document shows elements of
academic work that can be used in teaching. Keywords: Contests, evaluation column, research methodology, higher level. The introduction of an educational project based on competence provided in the educational models of higher education institutions of our country, involves changing the teacher's vision from the point of view of the student who speaks. This new perspective understands not only the new expression of learning
outcomes, but also the epistemological and that lead to a transformation of the educational process and an evaluation that will be based on evidence, actions or designs that allow it to work on its scale, level of development and ways to improve it, based on the results and actions seen both in the process and as a result. The assessment, based on this approach, will then be based on criteria that determine the level of superior
competence observed in the product, as in the process that contributed to its acquisition; seeing themselves this way changed the traditional appraisal practice. Competence assessment, based on competence, is aimed at assessing the process of student performance in the face of the activities or problems of the professional, social, disciplinary and research context, with as reference evidence and indicators aimed at determining the
degree of development of such competencies in their three dimensions (affective-motivational, cognitive and procedural), to provide feedback on strengths and aspects that need to be improved. It always has a formative purpose, regardless of the context in which it is carried out. It must always be participatory, thoughtful and critical. Thus, in this context, evaluation is no longer a one-off task at the same time, as is often the case with
traditional assessment. The competency assessment has the following characteristics: 1) it is a dynamic and multidimensional process conducted by various educational actors (teachers, students, educational institutions and society; 2) taking into account both the process and the results of the study; 3) provides feedback results both quantitatively and qualitatively; (4) has as its horizon to serve ethical life projects (personal needs,
goals, etc.) students; (5) Recognizes the potential, numerous intellects and the close development area of each student and 6) is based on objective criteria and socially agreed evidence, further recognition of the subjective measurement that is always in any evaluation process; it relates to the quality of education improvement, as it is a tool that is fuelled by the level of acquisition and mastery of skills, as well as reports on the actions
needed to overcome shortcomings in them. According to Casares and Cuevas, the evidence can be four types: by knowledge. Which is based on knowledge, which allows extrapolation and development of processes of understanding and analysis. By product. This is the result of a series of actions carried out by students and found in tangible results. Performance. It is about the actions of students in certain activities within the
educational process. In relation to. They are proof that generated from visible behavior in and are also associated with competition. The assessment recognizes that students have different potentials, not focusing on the amount of knowledge they have gained, but on skills and processes closely related to work and development-oriented student capabilities, in relation to specific professional and academic profiles. To do this, it is
important to adapt strategies to the level of student maturation and to plan a projection for each subject, course and career. How to assess competence? Competence can be quantified and qualitatively, one of the tools that are used are rubrics. What we will focus on this paper to present a column proposal to assess procedural competencies in the development of the research project. The headline is as a competency assessment
tool. The rubrics are a quality descriptor that establishes the nature of the play. It is an evaluation matrix that facilitates the qualification of students in complex, inaccurate and subjective areas through a set of graded criteria to assess the knowledge, knowledge and/or competency achieved. They are designed to objectively and consistently assess activities such as work, presentations or written reports. They allow us to assess the
competencies associated with synthesis, application, criticism, manufacturing, etc., expressing greater or less competition dominance. The rubrics are useful because they show students different levels of achievement they can achieve, providing aspects that they must meet to reach a high level. It also allows students to evaluate their own performances (self-assessment, heteroevalization) by knowing the qualification criteria to be
evaluated. They also allow the teacher to objectively, fairly and impartially assess the work of students on a scale that assesses the skills and performance of students. They significantly reduce the time the teacher has spent on correcting the work of their students. A good column evaluates performances reliably and not arbitrarily based on their basic characteristics, rather than on the easiest to view, count or evaluate. It does not
attempt to combine individual criteria based on an analysis of a large sample of each student's work. It is based on the descriptive language, combining the distinctive features of each level, becoming more than relying on comparisons or appraisal language (excellent product or not so complete). When using the heading as an assessment form, it is important to provide a copy for students to assess their own progress in the task
Project. The score should not be aimed at getting a rating. The rubric aims to help the student learn more and improve their end products based on self-esteem. It is important to give students time to consider their work after self-assessment; and also allows them to evaluate each other. Peer-to-peer assessment, such as self-assessment, aims to ensure that everyone gets their job better, that the teacher understands how accurate
and fair the feedback they provide based on the evidence that gives weight to their opinion when their assessment differs from the teacher's grade. Again, giving them time after peer evaluation is crucial. After this assessment, conducted by the students themselves, the teacher also evaluates them using the same rubric. When the teacher returns the column with the work, the student will know what he has done well and what he
should work on in the future. Although the column is not in the process of receiving an assessment, it can also be done if it needs to be done. It's relatively easy to rate with a rubric. A work that reflects high quality in all criteria obviously draws 10, one that falls at the lowest level draws 5 or 6, and so we can follow, according to the criteria that will be evaluated and the weight of the quality of the work. Thus, the rubric becomes a
powerful assessment tool that can be considered in any educational process. Thus, this text sets out the development of a rubric to assess competencies in the development of a research project, given that the ability to know how to explore is a prerequisite for each student's learning. Headline to evaluate a research project: proposal. Research as a set of systematic, critical and empirical processes is designed to know the reality of
obtaining scientific and technological knowledge that contributes to the improvement of the situation in the country. Its impact on the detection and study of theoretical, methodological, social and/or technological phenomena and problems has led to the consideration in the curriculum of any curriculum of higher, higher and postgraduate secondary level, competence in research skills. Strengthening its acquisition allows a professional
to use a systematic, reliable and objective methodology, to use this knowledge for the benefit of mankind. Acquiring this competition is important. The situation is such that most of the time, this process is dense for most students, and difficult to assess for teachers. Therefore, heading the competency assessment in the development of a research project is an excellent educational option. From a psychological point of view, the design
and implementation of a research project cognitive understanding of the problem, analysis, deduction and induction, integration, reasoning and problem-solving, decision-making, among other things, is accompanied by motivational and attial factors. It involves asking questions, goals and hypotheses that must later be proven. In the field of education, having the assessment tools that make up this process contributes to improving the
learning process for this content. The title to assess competencies in the development of the research project was designed to determine the process and level of achievement of students attending research methodology courses and/or research seminars as a teaching tool. This work was the result of a consensus work by the Research Academy of the Academic Psychology Of the Autonomous University of Hidalgo. It examines
research processes based on the following criteria and weighing: (a) the name and diagram of thematic content (maximum value 2, minimum value 0 points); b) summary (maximum value of 10 with a minimum value of 0 points); (maximum value of 10, minimum 0 points); d) framework or theoretical references based on the criteria of the American Psychological Association (APA) (maximum value of 40 points, minimum 0); (e)
Approach to the research problem: a problem that needs to be investigated, a rationale, an objective and research issue (maximum value 40, minimum 0); (f) Method: population and sampling, hypotheses, variables, type of research, research design, tools, script, procedure and data analysis (maximum value 45, minimum 0 points; d) results (maximum score of 25 points, minimum 0); Discussion and conclusion (maximum 20 points,
minimum 0); (i) References based on APA criteria (7) (16 points). The weight of each criterion has to do with the quality of the process. The highest score is 10 and the lowest score is 0, its total value is 208 points. It has a format of codifying the evaluation of a research project during the academic semester, in this case the format is designed with boxes to record the evaluation of three partial reviews and final work. This title can be
used to evaluate the work of one student or the work done by a group of students, both in the classroom and outside. It is proposed that every review, full work is resumed until the process is evaluated at the time, this action allows students to realize their progress and options that need to be corrected. It serves as a feedback. It is recommended that students be aware of this at the beginning of the school year to use this column. If
possible, there's a copy. Their presentation is required to meet the criteria to be evaluated so that students can follow investigation process. Students use the heading to assess their progress. This assessment is double-checked with the teacher who performs the second review. This document includes some column formats as well as the format in which the score is recorded. It is important to note that these headings are used with
students and the results have been very favorable. For example, undergraduate psychology students from the Autonomous University of Hidalgo, who took dissertation subjects, reported that using the rubric is very helpful in identifying their mistakes, strengthening and refining concepts from the review that he has his own work and that his classmates. They cite the fact that the criteria under which the criteria are in question are clear
and allow us to determine how each element of the research process, such as the research question, should evolve. They improve the way quotes are made in accordance with APA criteria, both in quotes in the text and in the bibliographic references. Sixty percent of cases have a lower score in the first review of their study protocol compared to the second and third scores where they reach the highest score. Encourage comments
that are clearly motivating the use of this assessment tool. That's why it's recommended to use it. The following is an example of some of the formats in this article that are subject to improved conditions. THE FIRST FOR WORK WORK TRADICAL CONTENT RESEARCH (Total 2 points). CRITERIA/WEIGHTING INCLUDES (Grade 1) NOT LIUT (Grade 0) Title type to present themes in the Scheme diagram displays any type of
headline, keeping the same building rules: a) Conceptual (where it handles concepts, words or phrases). Example: The economics of family sexuality. b) Proposal (built by proposal) Example: I. Family economics is the cause of divorce. A. Determining the economy. B. Reasons for divorce. Does not contain any of the blanks or does not retain the same building rules, that is, makes a mixture of words and phrases. Example: AI
Sexuality in adolescence. A. Adolescent B. Cognitive development of a teenager. Title functions for logical sorting of work topics. Heeders can be classified according to the usual or decimal scheme. (a) Ordinary, based on a combination of letters and numbers. Example: I. II. b) Decimal hierarchy topics numerically. Example: Heders make up a mixture of both conventional and decimal characteristics, without hierarchy or logical order
in themes. RELATED TO THE SCORE EXPLORE THE RIGHT (Value of 40 points in total) / Excellent weigh-in (Points 10) Good (Points 5) Regular (Points 1) Insufficient (Points 0) Research Problem and its potential. -Exposes a real social problem that needs to be solved, contextualizes it from a comprehensive point of view (social, educational, political, economic, etc.). -Identifies parts of the problem, its characteristics and the
factors that make them possible. -This means not having to question the facts or doubts or interrogations arising from the knowledge gap that gives the guidelines for the problem of investigation. Considers necessity, magnitude, transcendence, feasibility, vulnerability, theoretical value. It underlines your convenience. -This exposes a real social problem that needs to be addressed, contextualizes it from a comprehensive point of view
(social, educational, political, economic, etc.) - identifies parts of the problem, its characteristics and factors that make them possible. - Does not indicate a lack of recognition of facts or doubts or interrogations arising from the knowledge gap that provides guidelines for the investigation problem. -Highlights your convenience. It does not mention one of the following criteria: necessity, magnitude, transcendence, feasibility, vulnerability,
theoretical value. -This exposes a real social problem that needs to be addressed, contextualizes it from one point of view rather than a holistic one (social, educational, political, economic, etc.) - it does not define parts of the problem, its characteristics and the factors that make them possible. - Does not indicate a lack of recognition of facts or doubts or interrogations arising from the knowledge gap that provides guidelines for the
investigation problem. -Highlights your convenience. It does not go away from two of the following criteria: necessity, magnitude, transcendence, feasibility, vulnerability, theoretical value. -It manufactures the problem, but does not contextualize it, does not identify parts of the problem, its characteristics and the factors that make them possible. - Does not indicate a lack of recognition of facts or doubts or interrogations arising from the
knowledge gap that provides guidelines for the investigation problem. It doesn't emphasize your convenience. It does not address the criteria of necessity, magnitude, transcendence, feasibility and vulnerability, and theoretical value. The rationale clearly and consistently justifies why and why the problem should be investigated and investigated. Please note: Previous information about the problem. Known theoretical schemes. Values
that are worth it. Consider necessity, magnitude, transcendence, feasibility, vulnerability, theoretical value. It underlines your convenience. It clearly and consistently justifies the reasons and reasons why the problem should be investigated and investigated. Consider some of the following criteria: Previous information about the problem. Popular Schema. Values that are worth it. Consider necessity, magnitude, transcendence,
feasibility, vulnerability, theoretical value. It underlines your convenience. The justification is unclear unclear rambling why and why you want to explore and explore this problem. It does not take into account some of the following criteria: previous information on the problem. Known theoretical schemes. Values that are worth it. Consider necessity, magnitude, transcendence, feasibility, vulnerability, theoretical value. It underlines your
convenience. This does not justify why or why you want to explore and investigate this problem. It does not take into account some of the following criteria: previous information on the problem. Known theoretical schemes. Values that are worth it. Consider necessity, magnitude, transcendence, feasibility, vulnerability, theoretical value. It underlines your convenience. Goal - Represents common and specific goals in a clear side. The
overall goal points to what needs to be achieved in the study. It uses verbs, adjectives and nouns. Specific targets indicate what is intended at every stage of the investigation. It uses verbs, adjectives and nouns. -Both types of goals answer questions: what do you want to achieve, how I will achieve it and why I will do it. There is a convergence between common and specific goals. -Represents common and specific goals in the clear
side. The overall goal points to what needs to be achieved in the study. It uses verbs, adjectives and nouns. Specific targets indicate what is intended at every stage of the investigation. It uses verbs, adjectives and nouns. - Some of the goals do not answer the questions: what you want to achieve, how I will achieve it and why I will do it. There is a convergence between common and specific goals. -Represents common and specific
goals in the clear side. The overall goal points to what needs to be achieved in the study. It uses verbs, adjectives and nouns. Specific targets indicate what is intended at every stage of the investigation. It uses verbs, adjectives and nouns. - Goals do not answer the questions: what you want to achieve, how I will achieve it and why I will do it. -There is no overlap between common and specific goals. It presents a common and specific
purpose, but without the specifications mentioned in other scales. The research issue is a problem declared as a question. And consider the variables to study. The research question is as: -Is there an X X existence? -It's a question of describing and classifying How X? -It's a question of composition What components or factors form X? -It's a question of relationships or associations Is there a relationship or connection between X and
Y? Is honesty linked to socio-economic status? -Is group X's descriptive and comparative question different from Group Y? It's a question Does X cause or cause changes in Y? -The reason for the comparative question of Lee X to produce changes more than Y? -Cause-comparison of the interaction of Lee X to produce changes more than Y under certain conditions, and not under others? In this case, he does not apply this weight. In
this case, he does not apply this weight. The problem is stated in the form of a question. And consider the variables to study. It's not a clearly defined type of question it is: -Is the existence of X exist X? -It's a question of describing and classifying How X? -It's a question of composition What components or factors form X? -It's a question of relationships or associations Is there a relationship or connection between X and Y? Is honesty
linked to socio-economic status? -Is group X's descriptive and comparative question different from Group Y? -Is it a causal X cause question or is it causing a change in Y? -The reason for the comparative question of Lee X to produce changes more than Y? -Cause-comparison of the interaction of Lee X to produce changes more than Y under certain conditions, and not under others? 40 points a total of 20 points a total of 4 points in
total 0 points in total Total score heading: 40 RUBRIC points FOR THE SCORE AND THE SCORE (Value: 40 points in total) Excellent CRITERIA (20 points) Good (10 points) Regular (5 points) Insufficient (0 points) DISCUSSION exposes the findings and links them with the proposed goals, raised questions hypotheses formulated (if considered in the study) and preliminary knowledge of the problem are studied. Start the discussion
by pointing to the results that demonstrate the hypothesis and draw conclusions about them. It then analyzes the differences and matches of the results with theories and studies prepared by other authors. This helps to determine the certainty of the results and the unresolved aspects. It outlines the conclusions vaguely, although it refers them to the proposed goals raised, the hypotheses formulated (if considered in the study) without
contemplating the prior knowledge of the problem studied. Start the discussion by pointing to results that demonstrate a hypothesis that does not draw conclusions about them. But if we analyze the differences and coincidences of the results with the theories and studies developed by other authors. This allows to some extent to determine the certainty of the results and unresolved aspects. It outlines the findings, but it does not relate
to the proposed objectives raised by the hypotheses raised (if they are considered in the study) and preliminary knowledge of the problem under study. Start the discussion by pointing to the results that demonstrate the hypothesis. It analyzes differences and matching results without reference to theories and studies prepared by other authors. This prevents the determination of the validity of the results and Unresolved. It does not
develop a discussion based on established criteria. ANALYSIS of the theoretical and practical consequences of research, as well as its possible practical application to real psychological phenomena. It refers to the limitations of the study. Make changes to the recommendation to research or other studies to address unresolved aspects. They analyze the theoretical and practical implications of research, such as its possible practical
application to real psychological phenomena, in a vague manner. It refers to the limitations of the study. Make changes to the recommendation to research or other studies to address unresolved aspects. It does not analyse the theoretical and practical implications of research, such as its possible practical application to real psychological phenomena. It refers to the limitations of the study. Make changes to the recommendation to
research or other studies to address unresolved aspects. It does not address any of the criteria by which a conclusion could be drawn. Total Points: 20 Total Points: 10 Total Points: 5 Total Points: 0 FORMAT TO CODE SCORE RESEARCH PROJECT WITH RUBRICS Subject to score: Semester: Group: - Weighing in on heading Assessment Process First Review Second Revision Third Revision Final revision 1st Partial 3rd Partial
Labor 1. Title type to represent themes b) Title features for logical sorting of work themes. Total: Total: Total Final: 2. Theoretical Framework Reference Theory or Theoretical Approaches Empirical Evidence Content Spelling Spelling Spelling Bibliography (10 Links) Total: Total: Total: Total: Total: Theoretical Framework Reference References in Text (APA) Biblical References (APA) Empirical Evidence Bibliography to Cover (20 Links)
Total Reason Objective Research Total: Total: Total: Total: Total: Total : Total: Total Finale: Tool Method or Tools Scenario General Data Analysis: Total: Total Finale: 5. Results 6. Discussion and conclusion Discussion Conclusion 7. Summary (this should go to the beginning of the job) 8. Introduction Introduction (you should go after resume, at the beginning of work) Total: Total: Total Final: 9. Self-assessment Self-assessment
performance in your training Total: Total: Total: Total: 10. Self-assessment of teamwork Self-assessment of their work in work Total: Total: Total: Total: General Final: First Partial Ranking: - Partial Second Class: - Student Name (s) for Evaluation (or Team Members If The Work Is Designed by Multiple Students). The student name of the First Partial Class Partial Class Third Partial Class Final Class In Note about work: This format is
given to students at the beginning of the semester, they must register after each grade, so that they have the opportunity to fix and improve their project. Bibliographic references No.1 Simon M., Forget-Giroux R. Arubrick for scoring after-school academic skills. Practical donkey, research and evaluation; 2001. Available by (MECO). Project 6x4 UAEALC. Mexico; 2008. Available in: Rial A, Carretero MA, Garcia JA. Skills, quality and
higher education; 2006. Available by Higher Education and Assessment. Offers, methods, tools and experience. Spain: Narsei;2009. Casares L, JF Caves. Competence-based planning and evaluation. The basics and practices for the development of pedagogical skills, from preschool to postgraduate education. Treshing;2008. Lopez VM. Education and general assessment in higher education. Offers, methods, tools and experience.
Spain: Narcea;2009 No.7-American Psychological Association. APA Style (Internet);2014. Available by: Hidalgo Hidalgo State Autonomous University rubrica para evaluar proyectos. rubrica para evaluar proyectos de investigacion. rubrica para evaluar proyectos en secundaria. rubrica para evaluar proyecto de vida. rubrica para evaluar proyecto educativo. rubrica para evaluar proyecto de ciencias. rubrica para evaluar proyectos pdf.
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